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The  introductory  outlines  considered  the  preven2on  of  conflict  and  tolerance  in  the  context  of  religious  plurality:  

1.  Where  there  are  different  religions  we  should  work  for  the  prevenHon  of  conflict.  
a. Religious  conflict   is  not  necessarily   just   religious.  It  may  also   be  poli2cal  or  ethnic,   although   religious   aspects  can  

exacerbate  conflict.  
b. Other  factors  include  different  or  par2al  versions  of  history,  for  example  in  Bosnia  Herzegovina.  

We  are  brought  up  in  families  which  imbue  us  with  aGtudes  or   ideas  and  lead  to  disagreements  (including  religious  
ones)  which  may  lead  to  intolerance  or  the  risk  of  hatred.  
Educa2on  must  aim  to  help  us  to  understand  that  other  people  are  different  and  that  difference  is  a  human  right.  

c. In  another  sense,  young  people  need  to  learn  to  see  themselves  as  others  see  them.  
Although  religions  have  a  right  to  educate  people  in  or  into  their   beliefs,  the  public  school  is  different.  Schools  pro-‐
vided  by  public  authori2es  should  provide  contextual  teaching  about  religions  and  beliefs  without  endorsing  or  aim-‐
ing  to  transmit  any  of  them.  

d. Therefore,  a  division  of  du2es  between  the  state,  the  public  school  system,  the  family  and  religious  organisa2ons  is  
desirable.      See,   for   example,   the   Toledo  Guidelines,   or   the  Council   of   Europe   CommiQee   of  Ministers   guidance  
(2008)  on  the  Dimension  of  Religions  and  non-‐Religious  belief  in  intercultural  educa2on.  

2. Tolerance  among  and  between  people  of  different   religions  and  convicHons  is  a  requisite  for  civil   peace  and   for  
living  together  in  society.  

a. Values  are  important   for   tolerance  because  the  danger   is   the  absence  of   shared   values  (not   the  clash   of   civilisa-‐
2ons).  

b. We  need  ethics  based  on  shared  values  that  lead  to  a  more  just  and  caring  world  open  to  all,  governed  by  freedom,  
peace  non  discrimina2on  and  respect  for  diversity.  

c. Values  are  linked   to  existence  itself,  they  can  be  seen  as  part   of  our  iden2ty.  We  can  choose  values  but  there  are  
also   universal   values,  which   obviously  embrace   those   adumbrated   by  the   1948   Universal   declara2on   of   Human  
Rights.

EducaHon  should  enable  us  to  :  
-‐ respect  difference,  
-‐ work  towards  common  objec2ves,  
-‐ adapt  to  global  change,  
-‐ confront  religious  violence,  
-‐ respect  dignity
-‐ live  with  difference  (mul2culturalism)

Ethical  concepts  are  or   have  been  internalised  in   religious  and  non   religious  socie2es.  Within  that   prescrip2on   relig-‐
ious  pluralism  has  brought  problems  both  in  history  and  more  recently.  
The  School   is  a  place  of  excellence  where   tolerance   is  prac2sed  and   exercised  and   human   rights  are  respected   (see  
Unesco  document  1964).  
It  would  have  been  useful,  if  we  had  had  2me,  to  consider  pluralism  and  plurality  (pluralismus  and  pluralität)   -‐   inter-‐
es2ng  work  has  been  done  in  German  in  that  field.  

In  the  plenary  debate:
1.  Discussion  of  non  formal  educaHon   saw  a  connec2on  with  the  internet.  Par2cipants  had  good  and  bad  percep2ons  
of  the  internet  as  a    whole.  
-‐ There  might  be  a  change  of  interest   from  rela2ons  to  values,  where  the  laQer  might  involve  the  core  pillars  of  the  
Council  of  Europe  (human  rights,  democracy,  the  rule  of  law...).  

-‐ Values  include  a  jus2fica2on  for  the  exercise  of  rights.  
-‐ Rela2ons  between  people,  however,  concern  interpersonal  reac2ons  and  not   just  the  core  values  of  the  Council  of  
Europe.  
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-‐ A  Bri2sh  interlocutor  could  see  the  values  of  laïcité  as  represen2ng  a  long  term  movement  influenced  and  encour-‐
aged  by  laïcité.  

ComplicaHng  factors  include  :
The  family,  of  which  the  views  tend  to  be  privately  inspired  and  not  universal.  
Views  interpreted  as  knowledge,  gained  through  the  internet,  

The  internet  may  be,  effec2vely,  a  non  personal  teacher.  The  implica2on  is  that  teachers  discuss  or,  in  certain  
circumstances,  correct  errors  of  fact  or  misunderstanding.  

Social  networks  because  they  may  propagate  prejudice  or  views  that  are  inadequately  informed.  
In  this  field  there  are  also       Abusive  blogs

               Hate  speech
EducaHon  
a.Educa2on  needs  the  support  of  the  community  (where  we  can  also  encounter  shared  values).  
b.That  support  is  vital  because  it  includes  human  contact,  personal  debate  ...  
c. It  could  be  that  private  schools  have  a  different  role  in  the  transmission  of  religion.  
d.What  sort  of  educaHon  do  we  transmit?  What  is  the  role  of  youth  INGOs?  
e.There  is  also  informal  educaHon  :  those  responsible  need  to  take  account  of  the  young  as  vic2ms  and  manipula2on  
by  religion  where  that  occurs.  

f. We  need  to  call  for  jus2ce  and  peace  while  respec2ng  countries,  na2ons  and  human  beings.  

2. Laïcité  :
There  was  debate  about  laïcité  and  the  public  space.  Defini2ons  were  not  quite  clear.  
-‐ We  must  define  the  meanings  of  laïcité  and  the  public  space.
-‐ Laïcité  and  the  chaplaincies  (army,  hospital,  prisons,  excep2onal  cases).  In  those  three  situa2ons  the  French  state  

ensures  provision  of  chaplains  at  public  expense  because  special  circumstances  mean  that  it  may  be  difficult  for  
people  to  exercise  their  right  to  freedom  of  religion  and  belief.1  

-‐ There  is  an  interes2ng  but  also  a  worrying  tendency  for  people  who  are  not  familiar  with  laïcité  to  see  it  as  hos2le  
to  religion  or  even  suppor2ve  of  atheism.  We  need  to  correct  that  misunderstanding.  

-‐ The  concept  of  the  neutral  space  guaranteed  by  the  "new  laïcité"  is  not  sufficiently  understood.

3.  RooHng  the  awareness  and  avoiding  fundamentalism.  
The  concept  is  complicated:  
In  the  three  Abrahamic  religions  the  scriptures  are  fundamental  (albeit  in  somewhat  different  ways)
-‐ This  need  not  imply  literalism.  
-‐ Recogni2on  of  the  nature  of  scriptural  literature  and  the  acquisi2on  of  skills  of  interpreta2on  are  important.  The  

2tle  of  the  Brasseur  report  on  the  dangers  of  crea2onism  and  educa2on  is  interes2ng.  The  report  is  a  very  good  
examina2on  of  the  dangers  of  literalism  either  imposed  by  a  religious  posi2on  or  when  the  nature  of  the  texts  is  
misunderstood  or  misinterpreted.  

-‐ Crea2on  is  a  philosophical  ques2on  related,  for  example,  to  Aristotelian  and  Thomist  philosophy  and  the  "uncaused  
cause."  

-‐ Ofen,  young  people  do  not  yet  have  the  knowledge  to  handle  difficult  concepts  and  ideas  or  to  discern  the  issues.
-‐ There  are  three  important  connected  issues

a. It  is  important  to  recognise  sects  and  cults  that  target  young  people.  
b. One  speaker  referred  to  "recognised"  religion  in  Austria.  Is  this  recogni2on  about  religious  freedom  (that  is  

freedom  for  genuine  religion)  or  is  it  a  kind  of  control  that  we  would  not  encourage  ?  
c. The  same  speaker  explained  that  religious  organisa2ons  sponsor  debate  and  that  this  is  an  educa2onal  and  

informa2ve  ac2vity.  So  religion,  well  presented,  can  be  a  substan2ve  supporter  of  religious  freedom.

4.  Respect  for  religious  pluralism.    
In  a  context  of  plurality  -‐  should  religion  proclaim  truth  or  to  seek  afer  it?
See  cpt.  Lviii  of  the  rule  St  Benedict:  on  the  postulant  who  would  become  a  novice  :
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"But  a4erward  let  him  live  in  the  apartment  of  novices,  and  there  let  him  meditate,  eat,  and  sleep.  Let  a  senior  also  be  
appointed  for  him,  who  is  qualified  to  win  souls,  who  will  observe  him  with  great  care  and  see  whether  he  really  seeks  
God  ...  
ImplicaHons  for  educaHon.2  and  for  the  method  of  educa2on.  
Educa2on  in  or  into  religion  by  the  religious  organisa2ons  was  seen  as  acceptable,  but  :
   This  should  not  occur  in  the  public  school.  
Deduc2ve  educa2on,  in  some  tradi2ons  called  catechesis,  runs  the  risk  of  impar2ng  the  conclusions  of  religious  de-‐
bate  and  history  without  explaining  the  working  and  the  development  of  thought.  
Induc2ve  educa2on  involves  using  lived  experience  (perhaps  also  spiritual  experience).  
Learning  about  religion  may  include  an  equilibrium  between  the  tradi2on  and  experience.  
In  countries  where  there  is  educa2on  for  religion  in  schools  these  considera2ons  relate  to  the  content  and  method.  
Non  confessional  awareness  of  different  religious  tradi2ons.  
   With  added  value  that  includes  tolerance,  mutual  respect  and  human  rights.  
   We  need  to  respect  pluralism  (sic).  (Plurality  may  be  a  beCer  term).  

5. Proposals  included  
The  development  of  appropriate  syllabuses.  There  were  several  issues  :  
Are  we  dealing  with  religion  or  convic2on?  Both  terms  were  used  in  the  discussion.  
Is  religion  a  restric2ve  term  because  it  refers  to  types  of  convic2on  that  that  include  transcendence  (which  need  not  
necessarily  be  theist    -‐  see  Buddhism  for  example).  
The  Arab  spring  and  the  manipula2on  of  convic2ons  had  been  men2oned.
Many  people  have  non-‐religious  convic2ons.  
Belief,  conscience  and  convic2on  are  to  be  respected  (ar2cle  9  §  1).  
So  interconvic2on  and  interconvic2onal  educa2on  are  important  (men2on  of  convic2on  was  present  but  there  were  
instances  of  confusion  of  convic2on  and  religion).  
The  North/South  centre  has  par2cular  and  useful  knowledge  and  experience  about  :

-‐ religion,  
-‐ cultural  and  religious  differences
-‐ both  sides  of  the  Mediterranean.  

Human  rights,  religion  and  the  rule  of  law  contain  common  factors  and  religion  should  be  a  posi2ve  and  coopera2ve  
contributor.  
We  need  good  philosophy  (universal)  of  human  dignity,  the  existence  of  which  is  a  founda2on  for  the  universal  value  
of  human  rights.  
One  has  to  be  careful  of  using,  say,  the  Imago  Dei  argument  based  on  Genesis  i  :  27f  because  it  could  involve  or  be  
perceived  as  involving  a  literal  interpreta2on  of  a  Biblical  myth.    

Other  issues  
Truth  and  culture.  One  par2cipant  rolled  up  a  sheet  of  paper.  What  we  see  can  depend  on  our  point  of  view,  in  this  
case  the  angle  from  which  we  see  the  sheet  of  paper.  It  can  be  perceived  as  a  circle  or,  say,  as  a  rectangle.  
PercepHons  of  truth  are  part  of  our  religious  liberty.  We  need  to  enter  the  view  of  the  other.  
Legal  diversity  in  Europe  :  Many  countries  of  Europe  have  a  "code  civil"  system.  England,  Wales  and  Ireland  have  a  
common  law  system.  Scandinavian  law  is  also  somewhat  different.  

James  BarneQ  (ICCS)  
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